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Dr. Goldman is the Director of Assessment at Post University. In that role Zvi has; systematized 
the academic assessment process, developed a rich portfolio of assessment tools & programs, 
developed the assessment sections for ACBSP and NEASC accreditations and has led the 
development of a key performance indicator project. 
 
Post University is a private for-profit institution founded in 1890 and enrolling more than 8,000 
students. The university offers day, evening, and online courses, and has three satellite centers. 
Post University offer bachelor’s degrees and masters programs. Post University’s online degree 
program courses are offered in eight-week modules, six times a year. Students can earn a 
bachelor’s degree in as little as 18 months and a master’s degree in just 14-24 months. 
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INSTITUTIONAL STRUCTURE 
 
Post University is a for-profit Higher Education Institution. We are this year celebrating our 
inauguration for 125 years of existence. Therefore, this is a big year for us. The business school 
is probably 40% if not more of total enrollments. Post University is mostly online; probably 90-
95% of our students. However, we do have a small boutique campus of probably 800 students; 
half of them honor students. For these reasons we want to grow even more into becoming an 
exclusive & small highly-engaged campus. 
 
Students can enroll in any accepted class (typically two classes at a time) and we don’t have a 
cohort structure. However, I would say that students who are taking a concentration and are 
moving for one course to the other, most likely see their peers and friends again and again 
throughout their concentration. However, students are free to select any of the electives or any 
of the other cores or required classes in their own sequence. We do have some guideline on 
this; you need to go through a course foundation, followed by core classes and then move into a 
high level. However, they’re not forced into cohorts throughout any program. Therefore, when 
designing the programs we felt that we owe greater flexibility to our students. 
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We have a very good management structure. Our CEO, Dr. Thomas Samph is a measurement 
person and an entrepreneur. He had a company named ETS which was involved with 
measurement. So he is very comfortable with measurement, very comfortable about 
accountability and very comfortable with the idea of outcome-driven objectives, as likewise the 
Board of Trustees who is supporting him. Mr. Samph is one of the owners and he also works on 
the Board of Trustees. The other side of the coin is the Post University culture of openness, 
collaboration and transparency. That culture arose from who we are and especially from our 
President, Dr. Don Mroz. Dr. Mroz started within the MBA (Director of the MBA and then the 
Provost) and has since moved on to be the President of Post University. His experience comes 
from consultancy, therefore he knows how to operate and work with people collaboratively. Dr. 
Moroz has instituted a culture of transparency and a culture of learning above everything else. A 
lot of the collaborative and productive culture that we have is due to his personality and his 
philosophy regarding culture. 
 
Furthermore, we have an assessment committee; I am the chair of that committee and the 
assessment director. That assessment committee is limited to processes and work regarding 
the outcome assessment, however there’s a lot of work that needs to be done there. This 
assessment committee by the way is open to the entire faculty. Before every committee meeting 
we engage, involve and invite all faculties. Typically 5 or 10% of the faculty attend every 
meeting of the assessment committee and they show a lot of interest. Within my role, I report 
directly to the President of the university not the Provost. Therefore, I have a lot of leverage and 
independence and this is very important.  
 
The other assessments which I am describing in this discussion are being done by me, with 
students and within the peer review committee. Therefore, I’m not doing these things personally 
but rather I am managing the process for everyone else to follow. We have academic affairs 
meetings on a monthly basis during which we discuss assessment issues. We also have means 
to distribute information and knowledge to the faculty (the more important information). 
Furthermore, we have a post-assessment system form within Blackboard LMS and that system 
also houses all of the other Post University assessment information (including peers, Peregrine, 
the outcome assessments, NILOA etc.).  
 
Our philosophy at Post University is to have an ongoing and evolving location for all; data, 
observations, results and closing-the loop types of information. Therefore, we don’t want to have 
to prepare everything just for the 2 year or 5 year accreditation process. We prefer to be ready 
every day and at any time with all the client information that we need. This is one means that 
allows us to share data with everybody. Post University has recently launched, as part of our 
commitment to transparency on assessments etc., a quality bulletin in which we discuss and 
expose our status on assessment issues within Post University. We are sharing that with our 
faculty and also to the interested public.  
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KEY PERFORMANCE INDICATORS-KPI’s (7:01) 
 
I’ll now describe the assessment system that we have at Post University. It’s going to be easier 
for me to do that because we’ve just been re-accredited by NEASC (regional accreditors) and 
also by ACBSP (specialized business school accreditors). At Post University we look at the 
assessment systems systematically. What do I mean by that? They are two kinds of 
assessments broad-brushed; those which are done ‘internally’, meaning that we judge and 
measure our self against our own standards and those which we call ‘external’ for which we look 
at outside benchmarks and compare ourselves to those. So this is one of the criterions. The 
other criteria are the frequency and the time-pulse of the assessment. Some assessments, for 
example key performance indicators (KPI’s), we do on an hourly and daily basis. Others we do 
less frequently, for example when we do peer review which are the external reviews for our 
programs, we may do them once every few years or when a need arises due to some major 
change. Therefore, that’s the spectrum of the entire picture of assessments, between the KPI 
(very tactical on a day today basis) versus something which happens every few years like peer 
review and comprehensive program review, because really those two go together. 
 
Therefore, we have a variety of tools. As one example; with regards to the internal tools we 
have the outcome assessment which we complete at the program level (comprehensive 
outcome assessment for all programs and all schools). For that purpose we have the Peregrine 
CPC competency test (for the business school) and then we have a student survey which is 
completed every month, for every module and for every term and encompassing all the 
students. Furthermore, we have the alumni surveys which we complete every year. In addition 
to those we have advisory boards for all programs and we are leveraging them at least once a 
year (meetings, getting directions and getting feedback on our competitiveness and our 
performance etc.). All of those tools comprise a system that clocks at different speeds. The 
KPI’s are very tactical and on a daily basis and the others are based on a longer term 
perspective.  
 
I have to say that we started building the outcome assessment (our major internal assessment 
vehicle) three years ago. I can say that we’re still at the beginning, although we are moving 
really fast. I would say that as a for-profit institution, we’re probably moving twice or three times 
faster than traditional institutions. There are a couple of reasons for this; one is our culture, the 
other is because if you can clock things and have an opportunity to measure every eight weeks 
(a module) you have way more opportunities to measure, access and correct at least twice as 
fast as a term-semester clock right?  
 
Therefore, the reason why I’m saying this (in relation to the assessment system) just at the 
beginning is not because were moving slowly, rather because we have realized that it’s a very 
complicated process. However, we are assessing all our programs and assessing most of our 
outcomes at those points of time, but it takes a long time to generate that data. Moreover, we 
have found that when going beyond the raw data we face a really different challenge. It’s one 
thing putting a process in place, getting everybody to agree, collaborate and build a culture of 
assessment. Relatively speaking, that’s easy to do. However, the hardest part is in 
understanding what to do with the information and the observations made once you have the 
data. For example, let’s say that you have a scale of 1 to 4 on a specific outcome and you score  
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2.5 on one specific criterion within that outcome, what do you do? Ideally the assessment rubric 
should have been very sharp, so if you get a low score on any of the criteria you should 
immediately know where to go and what to change (in your curriculum, in your teaching 
practices etc.). However, we found out that it’s not that easy, Furthermore, we are very careful 
to act consciously and purposefully. In other words, not to make a change for the sake of 
change, but to make sure that when we change something we actually expect to hit on the right 
issue. Therefore, identifying the actual cause of a trend that we observe or deficiency that we 
suspect is really the challenge.  
 
I will give you another example; we might have measured two or three outcomes that we found 
are in some criteria significantly below average on what I call, ‘low-hanging fruit’ to act on. Then 
we start to have discussions on why, however that’s not easy. It’s not easy because the why 
can be; something is not provided properly within the curriculum, not being repeated, not being 
understood or maybe the teaching practices for that content (it could be perfect content but?) is 
not being taught properly. Therefore, figuring out exactly that reason takes some time and that 
takes some doing. We also try not to jump the gun by only acting on integrated data, meaning 
that if I have indication that something is not working I rather have a few data points 
triangulating on the same issue. For example; if I see something out of place with the outcome 
assessment and similar data coming from the Peregrine CPC test and also through student 
surveys (students complaining about a specific course what we are teaching), I then know that 
there is something really true here. Therefore, I would rather act on those types of integrated 
issues that have been at least found through integration of various data sources, rather than 
jumping the gun on a specific isolated phenomenon or observation. 
 
We’ve have just started with the KPI’s and we are focused on providing the measurements, not 
so much the correlations or the associations. The next step would be to actually assert 
causation and not just correlation. However, we are right now at the beginning of this and 
establishing the tool along with making the tool useful to the faculty. The next step would be to 
execute, as you say, by using that predictor to associate performance in the class with; 
engagement, performance of student towards the end of the class along with meeting and 
satisfying the outcomes. We have other programs that also look at outcome assessment, those 
tools look at Peregrine CPC test data along with other means to see if the students have 
achieved the course and program level outcomes. However, we have not yet tied those together 
to the KPI tool. But this is something that we need to do.  
 
STUDENT/INSTRUCTOR ENGAGEMENT (16:06) 
 
The paper I presented today was about applying Key Performance Indicators (KPI’s) for the 
purpose of looking at student and instructor engagement over discussion forms. Now this is very 
important. The word engagement is a repeated word or phrase and everybody wants to engage 
students. Furthermore, everybody understands that engagement leads to a better performance 
in class and leads also to better financial performance for the institution. The question is how to 
get there? One can define engagement in very many different ways. We (Post University) are 
going about it in two ways. One is through the KPI tool. We actually ask students to define for 
us; what are the success factors for them? Number one on their list very consistently over the  
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past few years has been levels of engagement over discussion forms with instructors and peers. 
So that gave us an indication of what types of KPI’s we want to develop first. Therefore, we 
developed two KPI’s to look at; the degree of engagement of students in the class over 
discussion forms and also student-instructor engagement over the discussion forms. We 
achieved this by looking at how many postings they make and the average length of their 
posting. The advantage of doing it that way is that you’re not just looking at student engagement 
but actually you are looking at the first and most important contact with the students, the 
instructor. So the relationship and engagement culture between students and instructors is very 
important for us.  
 
The second KPI that I mentioned is looking at both the number of postings and also the length 
of the average posting for both students and instructor. That indicator gives us a really graphical 
picture with regards to the nature of the discussion. For example, if at the beginning of the week 
we see very few postings made by all of the parties (instructor and students) and then by the 
end of the week it blossoms up, meaning that you have more postings and you have lengthier 
postings, then you know that this is a robust discussion.  
 
Our online classes are eight-week classes and every week is considered a unit therefore, the 
student participation is asynchronous throughout the week. Between every week we change the 
topic and move on in the program of that course. However, we see different types of student 
and instructor discussions and levels of engagement during those discussions. One thing was 
clear to us from the beginning was that there’s more than one type of discussion and there’s 
more than one kind of engagement over discussion. For example, if you are an accountant and 
you’re teaching an accounting course, the nature of that discussion would be probably very 
different than a discussion over a marketing class. The nature would be quite different. So we 
didn’t want to be too dictatorial in what kinds of discussions we actually mandate everybody to 
have, but rather to provide information back to the instructors and to the faculty who manage the 
instructors as to the nature of the discussion they are having. However, as you know; what you 
don’t measure is just a waste of thinking so you need to measure what you aspired to achieve 
because otherwise you’re not going to have a chance to validate you are there in order to 
improve on what you’re doing.  
 
Therefore, we see different types of discussion cultures I would say. In some courses the 
discussions are being used as mostly an assignment, and you see huge postings on both sides 
(instructor and students) but very few of them. I’d argue that that’s probably not the best usage 
of discussion because discussion is supposed to be engaging for students. However, once 
again we are not in the business of being dictatorial with our faculty with regards to what they 
should do with their classes. However, we are in the business of providing faculty feedback as 
to what is happening in the classes, in order for them to have an opportunity to improve. So 
that’s our KPIs so far. 
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DATA GATHERING (21:40) 
 
The data is collected continuously and is being aggregated continuously throughout the course 
(8-week course). Therefore, let’s say that you are in week 2 of your course and you want to view 
Wednesday and how many students have engaged? The faculty would login and look at 
Wednesday. At Post University we have a kind of rule that we expect all of our students to 
engage in discussions at least once by Wednesday. Therefore, we do not want them to wait 
until the end of the week and become ‘weakened warriors’ and dump everything that they are 
supposed to complete on the last day. That’s not discussion and that’s not good education 
either.  
 
Therefore, if a faculty wants to look at the end of a week, for example on Sunday, to see how 
the class concluded they can look at that and compare it to with how the same class behaved a 
week ago or two weeks ago. They can also compare how a similar class, taught by another 
teacher, behaved in a different module or different year. They have all that power to compare 
and see whether they can identify a trend over time. Furthermore, if they can identify not just a 
trend but different behaviors within in a given week by a given instructor and that observation is 
very different than what they’re accustomed to seeing, only then do they know they have an 
outline of something to talk about. Again, we’re not in the business of dictating how it should 
look like but rather providing information for everybody until they act upon that. So it’s a 
continuous accumulation of data for instructors and academic program managers, as all of 
these are full time faculty and they can enter and log into the system every day and every hour 
of the week. 
 
AGGREGATION OF DATA (22:37) 
 
That’s an interesting question. Right now, we have the data on a course-by-course basis. We 
have been thinking about, exactly as you said, aggregating at least by multiple sections as we 
would like to aggregate in order to have a bigger picture. However, we do achieve that in a 
different assessment tool, the student survey. We don’t do it yet with the KPI because again 
remember; the ultimate purpose was to help faculty manage their instructors and make sure that 
students receive the best education they can. However, aggregation over bigger structures like 
the course, the program and school are something that we are looking into. 
 
STUDENT FEEDBACK (24:31) 
 
We are doing those surveys every module, every 8 weeks, and every term. We have two types 
of possibilities; either on a modular basis every 8 weeks, or on-campus we do it by a semester-
basis. However, we are much more successful with the online students and I think I know why. 
These students are more mature adult students, typically 30, 35 years old. They understand 
why we do the survey and I’m trying to feed them also information about the usefulness of their 
feedback (not just the color of their opinion or judgment about how to rate things) and to provide 
them indications that there is value in that feedback. Therefore, we have a standardized student 
survey. I took all the student surveys that everybody had created over the years and 
standardize those into one, so I can consolidate data by; groups, schools, programs and from 
there do some comparative studies. We get probably between a 45 to 50% response rate.  
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We get about a 48% response rate for the undergraduates and about a 65% response rate for 
the graduate students.  
 
However, is that a good enough sample rate when we look at the course level (courses have 
multiple sections)? If I have a response rate of 50% from a course that has five sections and 
each one of them 10-15 students, is it good enough to make good observations with over 80% 
confidence level? If on the other hand the 50% response rate comes only from one course 
section in isolation, then it’s just an indicator. Therefore, it is not enough of a sample size for 
only 15 or 20 students. Because only 50% of them responded, it may be a strong indication but 
may not yet be an impetus to act upon. However, we’re lucky that most classes and most 
courses have multiple sections; therefore if you aggregate over the sections the 50% response 
rate is more than adequate. 
 
SURVEY INCENTIVES (27:06) 
 
We shied away from incentives. We use an enterprise survey and the survey is executed 
through Blackboard. Students see it in their classes if it’s a standard survey. They receive 
reminder emails by the system every two days (I can prescribe this - do it every two days). I’ve 
tried so many different combinations and all of them lead exactly to the same response rate, so I 
think it’s something systemic; you know on average 50% of the students’ respond. We have 
said that the survey is mandatory, but we really didn’t have any way to enforce that (we are not 
allowed to withhold grades at the end of the month or the end of the term) so we need to 
provide their grades regardless if they did or did not complete the survey. Therefore, we’re 
thinking further about creative ways to do this. The next experiment will probably be to do the 
survey manually, as much as we despise doing it manually, I think we’ll have to do it. However, 
it’s going to be more complex to manage. 
 
The high response rates are due to the culture of the students, as I think they understand the 
value of responding. However, a 50% response rate on the individual course section may not be 
enough because you know that once a student does respond they are self-selected. Therefore, 
because they are not randomly selected only the truly interested students have something to 
say; good, bad or ugly and they are the ones responding. However, because they are the ones 
responding you get a skewed understanding of the spectrum of the class (50% of them have not 
said anything.) As a result you have no idea what they all really think about the class. 
 
LEARNING OUTCOMES (29:03) 
 
We are using the same structure with the outcomes. These are difficult questions to address 
and we will need to address them once we qualify our observations are true and correct and not 
just anecdotal. Therefore, we will have to consider; do we have two different populations and 
should they be expected to operate differently and perform differently or do we say our job as 
educators, regardless of the starting position, is that all students should end up with the same 
level of performance. But then you should ask yourself; is it really fair to expect a 20 to 22 years 
old to behave with the same maturity level and display the same accomplishment level as a 35 
years old? I don’t know.  
 
 
 
 

http://www.onlineedureport.org/


 Online Learning In Higher Education 
The Impact on Learning Outcomes & Costs 

8 | P a g e  
Institutional Policy www.onlineedureport.org Z. Goldman 

 
 
 
There are two ways to look at learning outcomes, let me start that way. One way is to recognize 
a priori that our online students, mature 35 years old, should and would perform on any given 
outcome at a better level than a 18 to 20 years old kid who hasn’t been in the marketplace, 
hasn’t been working a day in their life and all that. And then you say “Well my job as an 
educator is to make sure that both of them will reach the same level of accomplishment in the 
end.” The question is “Is that really feasible?” because we have just tentative data about it and I 
don’t think that the on-ground population performs to the same level as the online, I don’t think 
so. However, that’s not yet substantiated and it’s just my gut feeling from very preliminary data. 
 
This has been a learning process for us and for me personally. When we started with this a 
couple of years ago we were lucky to go about doing it the right way and I’ll explain what’s the 
right way is. However, there’s more than one way to do this. We have been preparing for years 
by developing course outcomes, developing competencies, developing this and that along with 
rubrics. This was done across the board for all programs, and all the schools, kind of everybody 
marching to the same front. Then we decided that it’s time to punch a hole and really go through 
with a pilot study and use a couple of programs to actually execute some of the outcomes and 
learn from that process. We were lucky to do that because what we have learned we would 
never have envisioned. I mean you can have faculty conversations or discussions for days and 
months and you will never perceive everything that may happen. Just by trying it sometime with 
a couple of program, you can learn much more than in endless deliberation, so we did that. And 
it taught us a couple things about how to; structure the outcomes, structure the rubrics, how to 
engage associate faculty to help us with the assessment and how to manage the process 
without overwhelm and over-tasking everybody. There’s a lot of learning that we have done 
through that pilot. 
  
Today we have started the assessment with all programs, all outcomes and our model basically 
is that we are relying on our associate faculty to do assessment for us and to do program level 
student learning outcomes. We have decided that probably because of the pilot and we have 
decided to start very simple. You can measure the outcome at various points. You can measure 
intermediately, in the middle or at the end. You can do a lot of fancy stuffs. We said no. We’re 
going to do it at the end, the exit point. We’ll practice that, we’ll go generate data, generate 
some trends and overtime we’re going to start to dial back and do some of the assessments in 
the middle of the programs in order that we have some time to correct things and not just learn 
post-mortem. 
 
Therefore, right now we complete at-exit three kinds of outcome assessments. We have the 
program level assessment (six, seven, eight outcomes unique for every program). We also have 
some outcomes which are on the school level; for example business ethics was found to be a 
useful outcome for all business school programs. So everybody adopted the same outcome, 
which saves a lot of time, right? Therefore, we do it across the school and in addition we have 
Gen Ed (General Education) outcomes that we do across all programs in all schools. There is a 
higher demand on the courses to execute these two types of outcomes (Gen Ed and the 
program level specific). Furthermore, within Gen Ed there are two additional kinds of outcomes. 
Two of them for example are; critical thinking and written communication.  
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Furthermore, because the Gen Ed portion of the program is only during the first half of the 
program, you do want to test those outcomes at the end of the program also because you 
assume that students overtime would improve on their critical thinking, improve on their written 
communication and that makes sense. However, some other Gen Ed outcomes (historical 
perspective) you teach only once or twice throughout their Gen Ed and they’ll forget everything 
if you’ll wait till the end of the program to test them because they’ll never address that issue or 
that content again.  
 
Therefore, our definition of exit level is the optimal level for that outcome to be assessed. So 
again, critical thinking and written communication are at the end of the program and other 
outcomes like historical perspective and others, which I can’t recall right now, are being done at 
the appropriate place. We are outcome-driven, we are not driven by programmatic gain and 
therefore we’re not measuring how much students have learned from the beginning to the end. 
We have found out through trial and error that it’s a very misleading guide. We know that 
students, especially the younger students - grow and mature so much. Trying to apply all their 
performance difference at the exit versus the entry and just to the program level will be falsified 
because there’s a natural growth. We are focused on outcomes. 
  
 
 

LINKS 

 

Post University:  
http://www.post.edu/  
 
Blackboard LMS:   
www.blackboard.com 
 
Self- and Peer-Grading Student Learning:  
http://goo.gl/rTvHkb  
 
Peregrine Academic Services:  
http://micro.peregrineacademics.com/ 
 
NILOA outcome assessment:  
http://www.learningoutcomesassessment.org/ 
 
Online Education in the U.S.: 
http://www.onlinelearningsurvey.com/reports/changingcourse.pdf 
 
NEASC Accreditation:  
https://cihe.neasc.org/  
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ACBSP Accreditation:  
http://www.acbsp.org/page/main 
 
Peregrine CPC competency test: 
http://micro.peregrineacademics.com/program/cpc/ 
 
Educause - Key Performance Indicators KPI’s:  
http://goo.gl/8hk0KB  
 
Open Educational Resources In U.S. Higher Education: 
http://www.onlinelearningsurvey.com/reports/openingthecurriculum2014.pdf 
 
2015 Grade Level: Tracking Online Education in the United States 
http://www.onlinelearningsurvey.com/reports/gradelevel.pdf 
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